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Abstract
This study investigates English teachers' perceptions toward the effectiveness of
using Communicative Language Teaching (CLT) in teaching grammar at Al Ain
public schools. This study was conducted using a questionnaire to collect the
required data from the participants (n=180) regarding their perceptions toward the
effectiveness of using CLT in teaching grammar. The results of this study revealed
that English teachers at Al Ain public schools perceived CLT as an effective
approach in teaching grammar (m= 3.83). The results have also shown that the
participants prefer using communicative activities in teaching grammar when using
CLT (m=3.69). As for the challenges, the teachers indicated that students' low
English proficiency especially in grammar, large classes, and heavy teaching load are
among the most common challenges that they face. These results provide schools and
other education authorities with the required information that they need about the
effectiveness of CLT in teaching grammar in terms of three key areas: teachers'
perceptions toward the effectiveness of this approach in teaching grammar, the
activities that English teachers prefer to use, and the challenges that they face in CLT
implementation. Finally, this study was conducted at Al Ain public schools, United
Arab Emirates; however, more studies are still required in other contexts to further
investigate this approach and its effectiveness from different perspectives.
Keywords:

Communicative

Language

Teaching

(CLT),

English

teachers'

perceptions, Communicative Competence (CC), Grammatical Competence (GC),
CLT activities, CLT challenges.
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)Title and Abstract (in Arabic

تىجهاتُ مذرصي اللغة اإلنجليزية تجاه فاعلية اصتخذام منهج التىاصل اللغىي في
ّ
تذريش قىاعذ اللغة اإلنجليزية في المذارس الحكىمية في مذينة العين – دولة اإلمارات
العربيّة المتحذة
ال ُم ّ
لـخـص

تُركززز ُ هزززال راسةر ززز ُ علززز مزززس فاعليززز تطبيززز مززز
قورعزززس رالغززز رية لي ززز فزززد مزززسرة

مس ززز را زززي

راتورصززز رالغزززو فزززد تزززسة

وقزززس ر زززت سل رابا ز ُ
ززه فزززد هزززال راسةر ززز

ر زززتباة تزززع اعزززسر ها ا مزززل رابياةزززا رامطلوبززز مززز رامكزززاةكي
فاعليززز تطبيززز هزززار رامززز
راسةر ززز

رامكزززاةكي

فززززد تزززسة

زززوم توا زززات ع ت زززال مزززس

قورعزززس رالغززز رية لي زززز وقزززس بي زززج ةتزززا

تبزززرو مززز

راتورصززز رالغزززو م

رامتو ززززح راي ززززابد ( ، )3 .3اضززززاف اازززز

زززا ف زززا

اززززر بززززي رامكززززاةكو ة ززززع

ةكززط راتورص ز رالغززو ع ززس تطبيزز هززار رام ز

فززد تززسة

هززززال

يزززه كاةزززج قيمززز
ززززلو ر ززززت سرل

قورعززس رالغ ز رية لي ز

يززه

كاةززززج قيمزززز رامتو ززززح راي ززززابد ( )3 .3مززززا فيمززززا ت لزززز باادزززز وبا وراتيززززس ا راتززززد
توراززززال هززززر ي رامسة ززززي كززززا رام ززززتو رامتززززسةد ان ززززاي راطلبزززز فززززد رالغزززز رية لي زززز
وخدوصزززا را ورةزززع رامت لقززز بااقورعزززس ورادززز ول راتزززد تيتزززو
ورةت ززاأ ةدزززب

عزززسر كبيزززر مززز راطلبززز

دزززي رامسة ززي مززز كازززر راتيززس ا فزززيوعا وفقزززا ُ امززا ازززاي فزززد ااابزززا

رامكزززززاةكي فزززززد راسةر ززززز وتزززززوفر ةتزززززا

هزززززال راسةر ززززز المزززززسرة

رام لومزززا راة مززز ورامت لقززز بتطبيززز هزززار رامززز
زززززوم فاعليتزززززال ورألةكزززززط راتزززززد
رامسة زززي ع زززس تطبزززيق ع امززز

ورا زززززا رام تدززززز

وتيس زززسر مززز خزززةم توا زززا رامسة زززي

زززززلو تطبيق زززززا وراتيزززززس ا راتزززززد ورا زززززا هزززززر ي

راتورصززز رالغزززو

و خيزززرر فقزززس تزززع اازززرري هزززال راسةر ززز فزززد

واززز ريمزززاةر را ربيززز رامتيزززس وتيس زززسر فزززد مس ززز را زززي وانززز مزززا رازززج رايااززز قا مززز
ياززززرري رام ززززس مزززز راسةر ززززا فززززد ززززياقا م تل زززز و اززززر اسةر زززز هززززار رامزززز

ومززززس

فاعليتال م اورةع خر مت س
الكلماااات الذالّاااة  :مززز

راتورصززز رالغزززو  ،توا زززا رامسة زززي  ،ك زززاي راتورصززز رالغزززو ،

ران ززززاي را يو زززز (راقورعس زززز ) ،ةكززززط راتورصزززز رالغززززو  ،راتيززززس ا ورادزززز وبا راتززززد
توراال تطبي م

راتورص رالغو
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Chapter 1: Introduction
1.1 Overview
The growing need for good command of communication in spoken and written
English is the main reason for the huge and unprecedented demand for quality
English language teaching and learning that our world witnesses today. Following
the advent of globalization, English has become the second language of many
countries around the world where people use English not only for communication,
but also for a variety of other purposes such as education, economy, and politics
etc…. Also, English has become an important language in the 21st century because
people in many countries depend on this language in a number of their business,
social, and academic activities; in addition to the fact that most of internet websites
publish its content in English (Joshi & Kaur, 2011). Therefore, millions of people
want to improve their performance in English and try to provide their children with
good opportunities to have good command of English language because they
consider English proficiency as an important factor for their children's future success
as it can provide them with more opportunities in getting better education and jobs.
English language learners (ELL) seek two important elements in their language
learning journey: fluency and accuracy (Richards, 2006), and in order to achieve one
of these goals or the two of them together, a number of language teaching methods
and approaches were badly needed to help language learners achieve their learning
goals as successfully as possible.
Many language

teaching approaches

were

introduced,

adopted,

and

implemented in the field of language teaching and learning during the last few
decades such as Grammar-Translation Approach, Direct Approach, Silent Approach,
Community Language Teaching, and finally Communicative Language Teaching
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(CLT) which appeared as a reaction to the previous approaches because language
teachers and specialists started to feel that the previous approaches were not as
successful as they expected them to be in terms of assisting language learners with
developing their communication and language skills to enable them to use language
for a variety of communicative acts outside their classrooms (Larsen-Freeman,
2000). Therefore, a more practical approach was needed to meet teachers and
learners' requirements in language classes.
Historically speaking, Richards (2006) categorized the phases of these
approaches development as follows: Classical Language Teaching Approaches (up to
the late 1960s), and the focus of that period was mainly on developing students'
grammatical and linguistic competences. Second, Classical Communicative
Language Teaching (1970s-1990s), during that period, language teachers' attention
started to move toward a new approach, i.e., "Fluency First" and according to this
approach, learners' grammatical needs are met based on their performance while
doing fluency tasks (Brumfit, 1984), and finally the Current Communicative
Language Teaching (CLT) (1990s-Present), and according to this approach,
communicative competence has started to be the focal point as well as the priority of
this approach because when applying CLT teachers try to help their students
establish communicative competence which helps them use language for a variety of
purposes.
The main purpose of introducing Communicative Language Teaching (CLT) in
the 1970s was to help learners establish good communication skills and competences
and improve their communicative abilities (Littlewood, 1981; Savignon, 2001). In
addition, teachers' understanding of language teaching process has completely
changed in the last three decades as they used to purely focus on the grammatical
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aspects of language by helping students form mechanical linguistic habits through
memorizing dialogs and practicing them; however, their attention has recently shifted
to focus more on the communicative aspects of language (Richards, 2006).
Littlewood (1981) stated that the communicative language teaching approach
started to materialize in the field of language teaching during the 1970s. CLT has
proved its effectiveness in second and foreign language teaching and learning
because this approach depends primarily on open discussion methods that allow
learners to keenly and meaningfully participate in classroom activities, and it
increases learners' intrinsic and extrinsic motivation towards language learning
process as a whole. The primary goal of CLT is to help students develop their
communicative competence rather than developing their grammatical competence
only (Richards, 2006).
Language teachers usually tend to describe the language teaching approach they
apply as communicative whenever they are asked to identify their teaching approach,
but when they are requested to further define and explain the word communicative,
their definitions and explanations seem to be quite different based on their personal
understanding of the word as well as their educational backgrounds. Therefore, there
are different existing definitions of Communicative Language Teaching (CLT). For
example,

Spada (2007) defined CLT as a meaning-based and learner-centered

approach to second language (L2) teaching where the priority is given to fluency
more than accuracy, i.e., this approach focuses more on producing and understanding
the message than the correctness of the form. Therefore, the main focus of this
approach is to help learners produce comprehensible messages rather than merely
focusing on correct grammatical forms in the sentences or utterances they produce.
Similarly, Wu (2008) defined CLT as an approach to second or foreign language
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teaching that focuses on communication as the main use of language; therefore, in
order to achieve that purpose, this approach aims at engaging learners in authentic
and meaningful learning tasks and activities.
There are two versions of CLT. Howatt (1984) explained that Communicative
Language Teaching (CLT) has two versions: Weak Version and Strong Version. The
CLT Weak Version is based on the assumption that communicative competence
components can be identified and taught, so this version does not completely ignore
teaching structural aspects of language. However, the CLT Strong Version is based
on the assumption that language is acquired through communication which means
that learners do not start language acquisition by learning grammatical structures, but
actually they discover these structures by themselves.
Grammar teaching is one of the main aspects in the multifaceted process of
language teaching. Also, teaching grammar has been a controversial issue in the field
of language teaching. Krashan (1982) stated that grammar teaching does not play a
significant role in L2 acquisition; however, Ellis (2002) explained that grammar
teaching is important in language acquisition though grammar teaching may not have
an immediate impact on students' language skills and performance. Grammar
teaching is generally defined as a teaching activity that involves presenting and
practicing the targeted grammatical structures which the language teacher tries to
explain to his students (Ellis, 2006). In the same context, Ur (1996) and Hedge
(2000) agreed that grammar teaching consists of two main elements: presentation and
practice, where teachers start their lessons with a presentation of the grammatical
structure they intend to teach and then engage their students with activities to
practice the material they have already presented to make sure that the students
understood it, and they are able to use it properly. On the other hand, Ellis (2006)
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explained that grammar teaching can take place inductively when learners identify
grammatical rules by themselves through exposing them to a wide variety of
examples related to the lesson being taught in addition to providing learners with
corrective feedback while doing communicative tasks and activities.
1.2 Teaching English in the UAE
Education in the UAE has started to develop since the 1960s with a very limited
number of schools and students. However, the UAE education sector has witnessed a
dramatic development following the foundation of the union in 1971 and the
discovery of oil. This development was clear through building the infrastructure
required for education such as schools and institutes (UAE Ministry of Education
Web page, 2016).
The United Arab Emirates has paid special attention to all aspects of life and
particularly to education due to its impact on the individuals and the overall country's
development. The UAE education system aims at equipping learners with all the
basic and necessary skills they need to help them meet their life demands and job
requirements; this can be accomplished through teaching those learners a number of
core subjects. English language is considered one of these core subjects; therefore,
the government of UAE represented by both Ministry of Education and ADEC have
started to focus on teaching this language especially in the last few years because of
its widespread in education, media, and social life in general. There are different
types of English syllabi used in the UAE such as Ministry of Education syllabus,
ADEC syllabus, and the British and American syllabi that are used at some
international private schools. Most of these syllabi focus on the basic skills that help
students in language acquisition such as grammar, reading, writing, and little
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speaking and listening. These syllabi differ in its contents and the way its content is
presented and explained.
English teachers in the UAE at both public and private schools can be
categorized into two main categories: Native Speakers English Teachers (NSET) and
Non-native Speakers English Teachers (NNSET). Those teachers belong to different
teaching backgrounds; hence, their teaching practices and approaches vary, and that
results in having negative effects on their students' levels and performance. Teaching
methods used in language teaching are generally traditional and based on
memorization which is considered inadequate (Banna, 1997). For example, Suwaidi
(1997) explained that the UAE teachers depend on two main teaching techniques:
explanation and discussion with little use of small groups or role playing. In addition,
teaching staff turnover is one of the main challenges that face English language
teaching in the UAE because this factor does not allow the country to adopt a clear
policy concerning English language teaching.
As a result of traditional language teaching approaches lack of productivity such
as Grammar Translation and Audio-Lingual where students first language is still
clearly present in teaching, it was decided to develop and use a more communicative
approach to improve English teaching in the UAE in order to produce a generation of
students' who are qualified enough to achieve the goals of English teaching through
the acquisition of communicative competence. Traditional approaches have not
helped students achieve the goals set for language programs because they allow
teachers to use students' first language in teaching.
In order to tackle these challenges facing English language teaching in the UAE,
Abu Dhabi Education Council (ADEC) has taken a number of measures such as
reconsidering English curriculum delivered at ADEC schools and initiating a plan to
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recruit native speakers of English to work in language teaching field at ADEC
schools in an attempt to reduce the use of students' first language in teaching and
help those students better develop their language skills.
1.3 Statement of the Problem
Communicative Language Teaching (CLT) aims to help learners use language
communicatively outside their classrooms, and that requires their language
competence to be beyond memorizing grammatical structures and linguistic forms
(Hymes, 1972). This CLT principle reflects the approach's importance as an effective
tool in language teaching, and this aspect of CLT was a stimulant for further
investigation to this approach in a different context and from different perspectives to
measure how effective it is particularly in grammar teaching. Also, this approach
develops learners' communicative competence by helping them know how to use
language for communication. Moreover, CLT is considered a shift from the previous
approaches that used to solely focus on grammatical structures and forms to a more
important aspect of language teaching that is communicative competence which
helps learners better use language for a variety of communicative purposes, i.e., it
makes language use more authentic and realistic than merely teaching grammatical
and structural forms in isolation (Larsen-Freeman, 2000). Furthermore, adopting a
new teaching approach or strategy is an important decision education authorities
regularly make; therefore, different factors are to be taken into consideration before
making such crucial decisions which affect students, teachers, and curriculum
because these factors may hinder or facilitate the adoption and implementation of the
new approach, strategy, or policy, and among these essential factors are teachers’
perceptions toward any educational issue; hence, it is recommended to take this
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particular factor into account before the implementation of any approach or strategy
(Rao, 1996). After reviewing the related literature of grammar teaching in the UAE,
it was clear that no studies have tackled the use of CLT in grammar teaching as far as
the researcher knows to provide a better understanding of English teachers'
perceptions toward the effectiveness of CLT in grammar teaching, the activities that
English teachers prefer to use, and the challenges they face when implementing CLT.
Thus, a study was required to investigate these three key areas related to CLT to
provide us with a better understanding of this approach effectiveness in grammar
teaching especially in the context of the UAE.
1.4 Purpose of the study
The overall purpose of this study is to investigate English teachers' perceptions
toward the effectiveness of using Communicative Language Teaching (CLT) in
teaching grammar at Al Ain public schools.
1.5 Study Objectives
This study aims at investigating English teachers’ perceptions toward the
effectiveness of using CLT in teaching grammar at Al Ain public schools, identifying
the activities that English teachers prefer to use when implementing CLT in teaching
grammar at Al Ain public schools, and the challenges that they face in CLT
implementation in grammar classes.
1.6 Research Questions
This study aims at answering the following three questions:
1. What are English teachers’ perceptions toward the effectiveness of using CLT in
teaching grammar at Al Ain public schools?
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2. What activities do English teachers prefer to use in teaching grammar when
implementing CLT?
3. What challenges do English teachers face when implementing CLT in grammar
classes?
1.7 Significance of the Study
This study investigates English teachers' perceptions toward the effectiveness of
using CLT in teaching grammar at Al Ain public schools. In addition, it explores the
activities that English teachers prefer to use, and the challenges that face them in
CLT implementation. The effectiveness of CLT in teaching grammar has not
previously been investigated in the UAE context as no previous studies related to the
use of CLT in grammar teaching were found in the literature review as far as the
researcher knows. Through the careful investigation of this approach, a better
understanding of teachers' perceptions toward this approach effectiveness will be
found, and that will provide a sort of guidance to schools about their teachers'
perceptions. A good understanding of language teachers' perceptions of this
particular approach can contribute to ease its adoption and implementation in
teaching grammar (Rao, 1996). According to Borg (2003), teachers' perceptions,
beliefs, and attitudes play a very significant role that affects their teaching practices;
therefore, a good understanding of their perceptions toward the effectiveness of CLT
in grammar teaching can provide the relevant schools with the required information
to make the appropriate decisions regarding the implementation and adoption of CLT
in teaching grammar at Al Ain public schools in particular and the UAE schools in
general. Therefore, based on the findings of this study, schools can consider this
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approach if the majority of the English teachers participating in this study believe
that CLT is an effective teaching approach to be used in grammar classes.
Furthermore, the greater demand for English justifies the need for the adoption
and implementation of a more effective approach like CLT especially in grammar
which language learners find somehow difficult to understand and use if taught
conventionally and out of the right context. Thus, if schools apply the recommended
approach derived from the results of this study, that will contribute to the
improvement of the quality of grammar teaching.
Moreover, the findings of this study will provide English teachers with a better
understanding of the activities that suit the use of CLT in grammar teaching. This
will enable them to use the right activities and teaching practices when implementing
CLT in grammar classes. Besides, the findings of this study will identify the main
challenges that hinder the implementation of CLT in teaching grammar. Identifying
these challenges can help schools provide their teachers with the support they need to
tackle these challenges and overcome them.
1.8 Definition of Terms
1. Language: a system of arbitrary vocal symbols used for human communication
(Bloch & Trager, 1942). Also, it is defined as a system of communication in
speech and writing used by people of a particular country or area (Oxford
Dictionary, 2010).
2. Communicative Competence (CC): this form of competence is usually achieved
when learners are able to use language for a variety of communicative purposes
(Shu & Zhuang, 2008).
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3. Grammatical Competence (GC): this term refers to a learner's knowledge of
language that enables him/her to produce grammatically correct sentences. It
also includes knowledge of sentence structure, verb tenses, passive and active
voice, phrases, and clauses etc… (Richards, 2006)
4. Grammar: the process of describing the structure of phrases, clauses, and
sentences to explain grammatical sequences in language and decide what is
grammatical and what is ungrammatical (Yule, 2010).
5. L1 (First Language): a language that learners speak as their mother tongue or
native language (Oxford Dictionary, 2010).
6. L2 (Second Language): language that learners learn in addition to their native
language (Oxford Dictionary, 2010).
7. Second Language Acquisition (SLA): the process of acquiring (learning)
another language in addition to the learner's native language (Scheffler &
Cinciata, 2012).
8. Abu Dhabi Education Council (ADEC): the authority that administers and
supervises all schools and educational institutes in the Emirate of Abu Dhabi:
Abu Dhabi City, Al Ain City, and the Western Region. This council aims to
develop education in Abu Dhabi and implement plans and policies to improve
the quality of education in the emirate (ADEC Web Page, 2014).
9. Learner-centered methods: methods that are primarily concerned with learners’
needs, wants, and situations such as Communicative Language Teaching (CLT),
and teachers are only facilitators in such methods (Kumaravedivelu, 2006); on
the other hand, a teacher-centered method is a method where teachers almost do
everything.
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10. Task-based Language Teaching (TBLT): a teaching method that focuses on
authentic language use by asking learners to do meaningful and authentic tasks
(Ellis, 2003).
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Chapter 2: Literature Review
2.1 Introduction
Communicative Language Teaching (CLT) has become one of the mainstream
approaches in language teaching since the 1970s because of the good impact this
approach can have on the development of students' communicative abilities (Petkute,
2010). The main purpose of introducing CLT was to help language learners develop
their communicative competence. This chapter presents a number of studies related
to teachers' perceptions toward the use of CLT in language teaching in general and in
grammar in particular. Also, it discusses some of the main communicative activities
language teachers use when implementing CLT in their grammar classes.
Furthermore, this chapter identifies and discusses some of the challenges English
teachers encounter in CLT implementation in their language classes through looking
at some of the previous studies. In addition to these three key areas, this review will
include other sections to discuss some additional topics and issues related to CLT
such as CLT definitions, theoretical framework, CLT basic assumptions, and
advantages.
2.2 Defining Communicative Language Teaching (CLT)
Definitions of Communicative Language Teaching (CLT) are as numerous and
various as the persons who have discussed or practiced this approach. Defining CLT
depends on the person's experience, background, and teaching practices; therefore,
there are different definitions of CLT. As defined in Dictionary of Language and
Applied Linguistics (1992), CLT is an approach used to teach second or foreign
language where the main focus is directed to help learners develop communicative
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competence. According to Richards and Rodgers (2001), CLT is an approach that
aims at developing learners' communicative competence because it is considered the
focal point and the main goal of language learning process through providing them
with a wide variety of communicative tasks and activities. Also, Breen and Candlin
(1980) defined CLT as an approach in which language teachers play the roles of
facilitators to provide learners with appropriate and sufficient opportunities to help
them practice language and consequently develop their communicative competence.
Moreover, Wong and Barrea-Marlys (2012) defined CLT as an umbrella term that
indicates all other approaches that teach language in a communicative manner.
Similarly, Wu (2008) defined CLT as an approach to second or foreign language
teaching that focuses on communication as the main function of language; therefore,
this approach aims at engaging learners in authentic and meaningful learning tasks
and activities to develop their communicative abilities. Despite having a plethora of
CLT definitions, there is a general consensus among these definitions because they
are all related to communicative competence and its development.
2.3 Grammatical Competence vs. Communicative Competence
The main goal of CLT is to achieve communicative competence. The term
Communicative Competence (CC) was first introduced by Hyme (1972), and this
term consists of two words that semantically mean “competence to communicate”
(Bagaric, 2007). According to Hyme (1972), communicative competence does not
only mean the inherent grammatical competence, but it also implies the ability to use
grammatical competence in a variety of communicative situations, contexts, and
settings.
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Communicative Competence (CC) consists of the following elements: language
use for a variety of communicative purposes where learners are able to use language
to communicate in real life situations, knowledge of language use in different
settings to achieve several language functions such as formal and informal speech,
invitation, public speaking, presentation, expressing opinions, polite requests, and
asking questions etc…, production and comprehension of different kinds of texts
whether descriptive, narrative, persuasive, expository, or argumentative, and
sustainment of communication with others despite of having linguistic limitations
(Richards, 2006).
Speakers’ linguistic knowledge permits them to produce an infinite number of
sentences, and this reflects language creativity aspect (Yule, 2010). There is a
difference between having the knowledge and applying it, and that is the difference
between what people know about their language which is known as competence, and
it is unconscious, and how they actually use it which is known as performance
(Fromkin & Rodman, 1988). Grammatical Competence (GC) refers to the knowledge
learners have about the grammatical structures such as sentence structure, parts of
speech, phrases, and clauses etc…. This kind of knowledge is widely used in
grammar textbooks and practice books where students are given a brief explanation
or presentation of the grammar lesson and then provided with a number of exercises
and activities for further practice (Richards, 2006).

2.4 CLT Theoretical Framework
Communicative Language Teaching (CLT) was established based on many
theories that explain and justify its main principles. When CLT was first introduced,
it started with a theory which states that language is communication (Richards &
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Rodgers, 2001). Therefore, the main goal of CLT is to help learners have access to
different aspects of language to develop their communicative competence.
Piaget's theory of constructivism had a great deal of influence on
Communicative Language Teaching (CLT). His theory of constructivism is based on
the hypotheses that children are active and motivated learners by learning how to live
and adapt to their environments, and their ability to construct their knowledge not
absorb it by pulling their experiences together to understand how the world around
them works (Ormrod, 2011). In Communicative Language Teaching, L2 learners are
provided

with

meaningful

and

comprehensible

input

implicitly

through

communicative tasks and activities to naturally grasp new language skills and
develop their communicative competence.
Sociocultural Theory (SCT) is a theoretical framework that emphasizes the
importance of both culture and society in helping learners achieve cognitive as well
as linguistic development (Ormrod, 2011). This theory was developed by the Russian
psychologist Lev Vygotsky. The core idea of Sociocultural Theory (SCT) is that
human mental functioning is developed through the involvement in cultural and
social activities. According to this theory, language development is perceived as the
ability to increasingly participate in social and cultural activities (Ganem-Gutierrez,
2013). In his book "Thought and Language", Vygotsky (1986) explained that
informal conversations, formal schooling, and adults’ assistance contribute to
children’s linguistic development. According to Vygotsky, when adults interact with
children, they share meanings that are attached to objects and events. Also, informal
conversation is one of the many ways adults share ideas and concepts with children,
and this will contribute to help children develop their communicative abilities
naturally by making their own discoveries. This method can facilitate language
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acquisition process and help learners develop their communicative competence
through the use of language.
Krashan's Monitor Model played a significant role in the development of CLT.
According to Krashan, language acquisition depends on learners' linguistic
competence which can be accomplished through real communication when learners
have exposure to and experience with different aspects of language. In Krashan's
Input Model, L2 learning depends on the provision of comprehensible and
meaningful input where no explicit grammar teaching takes place. According to
Krashan L2 acquisition model, through exposure to and experience with L2, learners
develop a form of intuitive correctness; however, researchers believe that this
exposure is not sufficient because some advanced speaking and writing academic
skills require formal instruction to ease a quicker acquisition because these skills
cannot be learned through the provision of comprehensible input only (Hinkel &
Fotos, 2002).
Krashan’s theory of Second Language Acquisition (SLA) offers some
explanations to this approach. In his book, "Principles and Practice in Second
Language Acquisition", Krashan (1982) discussed the five major hypotheses about
SLA. The first hypothesis is the distinction between language acquisition and
language learning. According to Krashan, language acquisition is similar to the way
children develop their first language which means that language acquisition takes
place unconsciously, and language learners are not usually aware of the fact that
language acquisition happens, but the only thing they are aware of is their ability to
use language for communication which is the ultimate goal of CLT. Language
learning, according to Krashan’s hypothesis, is the second way through which
competence in second language can be developed. By learning, Krashan means
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conscious knowledge of second language and knowing the rules and being able to
use them and explain them; this refers to grammatical knowledge. Secondly, the
natural order hypothesis states that second language learners tend to acquire certain
grammatical structures at early stages and some other structures at later stages. The
third hypothesis is the monitor hypothesis where acquisition starts with utterances in
second language. Learning, however, acts as a monitor to make some changes in the
utterances’ forms and correct any mistakes (self-correction). In the fourth hypothesis,
Krashan discussed how second language learners move from one stage to another,
and this is the idea that the natural order hypothesis focuses on. For example, when a
learner moves from one stage to another that means he/she understood the input of
that stage. In this context, “understand” means that the learner's main focus is on
meaning not form. Finally, the affective filter hypothesis explains how affective
factors can impact second language acquisition. The first affective factor is
motivation because learners with high motivation do a better job in second language
learning. Also, self-confidence is the second affective factor that plays a pivotal role
in second language acquisition because learners with high self-confidence usually
achieve good results in SLA. The last factor is anxiety which usually affects second
language acquisition in a negative way.
2.5 Language Teaching Approaches
English language teaching has a long history during which many teaching
approaches have appeared and disappeared. Some of these popular approaches are
Grammar Translation (GT), Direct Method (DM), Audio-lingual Method, and
Communicative Language Teaching (CLT).

First of all, as the name suggests,

grammar translation is an approach that emphasizes the role of students’ native
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language in second language teaching. In this method, reading and writing are the
major focus; however, little attention is paid to speaking and listening. At any time
during teaching, students’ first language is used as a reference. Educators and
linguists criticize this approach because it minimizes learners’ roles and does not
engage them in communicative tasks and activities. Secondly, direct method uses the
target language as a medium of instruction and communication in language
classrooms and avoids using students’ native language. This method represents a
shift from the literary and formal language to everyday spoken language where
learning is seen as language acquisition process. On the other hand, this method
requires teacher’s creativity to come up with new interesting techniques and
activities to grab students’ attention. The third teaching method is the Audio-lingual
that basically assumes that learning any language requires mastering the building
blocks of the language concerned, and then learning the rules by which these
elements are combined together. The Audio-lingual approach uses dialogues as a
primary teaching technique for presenting language while emphasizing some areas.
Also, drills and mimicry are among the other techniques the Audio-lingual method
uses. Nowadays, listening and speaking have been brought to the fore because of the
available tape recordings and language laboratories. On the contrary, the Audiolingual method has been criticized as being based on invalid theoretical foundations
whether in terms of language theory or learning theory. Finally, communicative
language teaching (CLT) focuses on developing students’ communicative
competence more than learning and mastering grammatical structures. CLT
encourages activities that focus on communication and meaningful tasks, and it
makes language learning more engaging and authentic (Larsen-Freeman, 2000).
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2.6 CLT Basic Assumptions
According to Richards (2006), there is a number of basic and key assumptions
that support CLT. First of all, the core assumption is facilitating language learning
and making it easier to all students. In addition, providing students with effective and
communicative tasks and exercises is another key assumption in CLT, and that aims
to improve their communicative abilities and enhance their language skills.
Moreover, CLT increases cooperation among students as it provides them with
cooperative tasks to be done by a group of learners. Furthermore, language teachers
in CLT are only facilitators who create a suitable classroom climate that helps
students learn language better. Finally, this approach aims at achieving meaningful
and successful learning to all learners through establishing a community where they
learn through collaboration and interaction to enhance their overall communicative
performance.
2.7 Teacher's Role in CLT
English language teachers’ roles are in constant change depending on the
approach or method they follow. In traditional language teaching, teachers are the
dominant players, and they direct everything in their classrooms because they present
the content of the lesson in a direct and analyzed way in an environment that lacks
communication and interaction. However, according to modern teaching theories,
teachers are just facilitators, and their main responsibility is to help students learn
better. English language teachers are expected to fulfill three roles to be successful in
achieving their ultimate goal which is helping their students communicate in the
target language. To pursue this goal, teachers need to diagnose their students’ needs
and interests (diagnosis), plan and choose their materials (treatment), and manage
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the activities during the class time (monitoring) (Brown, 2002). These roles are very
essential for successful language teaching and learning to take place. Regarding
teacher’s role as a facilitator, CLT helps teachers play this role successfully. In CLT
classes, learners participate in classroom activities cooperatively within groups of
learners not individually because students listen to their peers and communicate with
them. Therefore, in CLT, teachers are expected to take the role of facilitators and
monitors rather than a model to correct mistakes; teachers try to help students
produce sentences in the target language without errors, so they can develop an idea
about their students’ common errors and treat them later. As facilitators, language
teachers in CLT are expected to create an interesting and attractive classroom
environment and provide opportunities for language learners to use and practice the
language and provide feedback on their use (Richards, 2006).
In task-based language teaching (TBLT) which is considered a method used in
CLT, language teachers play the role of facilitators especially in the pre-task phase
because they present the task to students and ask them to fulfill their tasks under their
guidance. In TBLT, teachers' roles as facilitators can also be observed while
reflecting on students’ works and giving them feedback (Ellis, 2003).
CLT is a learner-centered method; therefore, in communicative classrooms
teachers’ roles are very limited, while students’ roles are managed and facilitated by
their teachers but not only controlled. In a study conducted to investigate teachers'
knowledge about their roles in communicative language teaching, Woods and Cakir
(2011) stated that what forms teachers' methodology in communicative language
teaching is their knowledge and beliefs. This reflects the importance of studying and
investigating teachers' perceptions toward the use of CLT because language teachers'
attitudes can contribute to the effective implementation of this approach. Also, this
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study explains that teachers' teaching practices in CLT are based on their knowledge
and experiences.
2.8 Teachers’ Perceptions toward CLT
Many studies have been conducted to investigate teachers' perceptions toward
CLT. The perceptions of 29 native-English-speaker teachers at Japanese universities
about using English language as a medium of instruction in teaching English, and
this study suggested that the optimal way of teaching a certain language is using the
target language as a medium of instruction. The study also suggested that L1
teaching should be used in communicative language teaching to ease and enhance L2
learning , but the method that needs to be chosen depends mainly on the context
where and how students learn (McMillan & Rivers, 2011).
In addition, a study was conducted in Jordan to survey EFL teachers’
perceptions of communicative language evaluation, the researchers surveyed the
perceptions of 76 Jordanian EFL teachers of whom 51 teachers responded to the
questionnaire. The analysis of the data collected showed that Jordanian EFL teachers
have positive attitudes toward communicative language evaluation. It was also
recommended that EFL teachers’ awareness of communicative language assessments
should be raised (Al Shara’h, Abu Nabaah, & Khzouz, 2011).
Furthermore, in a study conducted at a Taiwanese College to investigate EFL
teachers' attitudes toward CLT, it was concluded that the participants agree with the
main principles of CLT, and they apply these principles in their teaching practices. In
addition, this study revealed the positive impact CLT can have on language teaching
(Chang, 2011). Also, Jafari, Shokrpour, and Gutterman (2015) carried out a study at
Iranian high schools to investigate teachers' perceptions toward the use of CLT. This
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study indicated that the participants have good perceptions toward CLT whether it is
implemented at group or pair level.
Moreover, a study conducted at Universidad Nacional to investigate the
advantages of CLT implementation in grammar classes. The results of this study
revealed that CLT helps English teachers present their grammar classes in a better
way if implemented properly (Badilla & Chacon, 2013). This indicates that if
teachers implement CLT in their grammar lessons, this will improve the quality of
their teaching practices.
Zeeshan (2013) carried out a study to explore both teachers and students'
perceptions toward two of the language teaching approaches: CLT and grammar
translation approach (GT) at Pakistani government secondary schools in the province
of Quetta in Baluchistan. The final results of the study indicated that the thirteen
teachers who participated in this study showed positive perceptions toward the use of
CLT in language teaching; however, the results showed the participants' negative or
neutral views toward GT approach. They have also recommended the adoption of
CLT in language teaching at the schools where the study was carried out.
Furthermore, another qualitative study was conducted in Bangladesh to
investigate secondary level English teachers' perceptions toward the use of CLT in
language teaching. The perceptions of nineteen teachers were collected through
interviewing those teachers. The results of analyzing these interviews qualitatively
revealed that the participants have both favorable and less favorable perceptions
toward CLT; therefore, this study suggested the adoption of some policies to raise
teachers' awareness of CLT (Hossen, 2008).
In addition, El-Kelani (2011) conducted a study to explore the perceptions of
EFL teachers toward the implementation of CLT at Kingdom of Saudi Arabia private
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and public schools. The total number of participants in this study was 36 EFL
teachers. Public schools' teachers showed differences in their perceptions from those
working at private schools. According to the study's results, teachers at private
schools showed more favorable perceptions in comparison with their peers at public
schools. However, teachers at both public and private schools did not show a very
good and clear understanding of CLT.
To further investigate EFL teachers' perceptions toward CLT in Chile,
Sanderson (2013) carried out a study in Iquique, Chile. The study's results revealed
that the teachers who participated in that study showed positive perceptions toward
CLT; however, the results were not generalizable because the participants did not
show full agreement with all the items and because of not taking teachers' role in
CLT into account. Also, another study was conducted in Bangladesh to explore EFL
teachers' perceptions toward CLT in post-secondary education. This study revealed
that the participants have a good understanding of CLT, and their teaching practices
reflect their good awareness of the approach as they apply communicative activities
in their classes (Karim, 2004).
2.9 Teachers and Learners' Perceptions toward Grammar in the UAE
Despite the plethora of studies conducted to investigate the situation of English
language teaching in the UAE, the number of studies conducted to investigate
grammar teaching in general and the role of CLT in teaching grammar in particular
in the UAE context is very limited. For example, Landolsi (2011) conducted a study
to investigate teachers and students' perceptions toward the role of grammar
instruction. The results of this study revealed that the majority of teachers have
appreciated the role of grammar in language teaching. According to this study,
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teachers believe that grammar is important. Furthermore, Mohammed (2012) carried
out a study to investigate native speaker English teachers and nonnative speaker
English teachers' beliefs toward grammar teaching in the UAE and compare their
beliefs with their teaching practices. The quantitative data of this study showed that
the teachers' beliefs are similar to their teaching practices; however, the qualitative
data revealed that there are some differences between their beliefs and practices due
to some other factors such as class size, time, and textbooks.
Task-based Language Teaching (TBLT) is an approach to language teaching
that aims at engaging learners through having them performing tasks. Jasim (2011)
conducted a study to investigate teachers' perceptions toward TBLT in a vocational
school in the UAE. The results revealed that the participants have positive attitudes
toward TBLT because of its several benefits. They also consider TBLT as a more
interesting approach than the other traditional approaches.
Eltantawi (2012) conducted an exploratory study to investigate teachers' beliefs
toward grammar teaching in UAE EFL classes. The results of Eltantawi's study
revealed that the teachers who participated in the study have shown appreciation to
the role grammar can play in assisting students to master language skills. The
participants have also shown their preference toward the use of contextualization in
grammar teaching. Eltantawi's study also highlighted that the participants perceive
the use of a combination of explicit and implicit teaching as an effective approach in
grammar teaching.
Learners' perceptions are significant in grammar teaching as that can indicate
the way students perceive grammar and identify the way they prefer to learn
grammar through. For example, Ismail (2010) conducted a study to survey ESP
students' perceptions of ESL grammar learning. The results have shown that students
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had positive perceptions toward the use of grammar especially in terms of using a
new model in grammar teaching that consists of four stages: Confrontation,
Clarification, Confirmation, and Consolidation (CCCC). The results have also
revealed that explicit grammar teaching can have a positive impact on learning
grammar specifically in the areas related to sentences and utterances production.
2.10 CLT and Grammar Teaching
Grammar teaching in language classrooms has been a debatable and
controversial issue. In a qualitative study conducted at a university in the United
States to study language teachers’ perceptions and teaching practices of explicit
grammar with relation to CLT. The participants in this study were six teachers of
college level who teach Spanish. The data of this study was collected using
classroom observations and interviews. The findings of this study showed that the
participants had a combination of perceptions toward using explicit grammar
instruction. Also, it was concluded that teachers’ perceptions were affected by their
experiences and backgrounds. Finally, through classroom observations the
researchers made sure that teachers’ perceptions were reflected in their teaching
practices (Wong and Barrea-Marlys, 2012).
Moreover, a survey study was conducted in Taiwan to investigate students and
teachers’ perceptions toward teaching English grammar and CLT. This study also
examined students and teachers’ perceptions to identify the variations and
differences among them. The participants in this study were 754 post-secondary
students and 34 EFL teachers. The results of the study indicated that 59% of the
students and 32% of the teachers showed positive attitude toward grammar
instruction. Regarding the importance of teaching grammar, 73% of the teachers and
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53% of the students stated that teaching grammar is essential to achieve foreign
language mastery. As for teachers’ knowledge about CLT, the study showed that
82% of the teachers have knowledge about CLT, while only 44% of the teachers’
sample supported using CLT in teaching (Huong, 2004).
2.11 CLT Activities
Language teachers use a variety of teaching activities when implementing CLT.
In his book "Communicative Language Teaching Today", Richards (2006) discussed
a number of the main activities teachers use in their CLT classes. First of all,
information-gap which focuses on the idea that learning takes place as a result of real
communication when learners communicate with each other to get information they
do not really know. This kind of activities helps learners use language in a more
authentic manner, and it requires them to apply their knowledge about language to
complete such tasks. In addition, jigsaw activities are usually implemented in CLT
classes where learners are divided into several groups and each group possesses part
of the answer. They all need to communicate and cooperate to find the final answer.
In jigsaw activities, learners need to communicate and use language vocabulary and
grammar to communicate with each other. Moreover, language teachers use other
activities such as task-completion (puzzles and games), information gathering
(surveys and interviews conducted by students), information transfer, and opinion
sharing activities.
Furthermore, Ando (2003) investigated Conversation Card Activity (CCA)
which is a student-centered communicative activity used by English language
teachers in Japan to help learners develop their communicative competence and
skills. The study revealed that CCA has helped learners improve their
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communicative competence through the communication and interaction opportunities
they are provided with. Moreover, Barret (2003) studied reciprocal reading as a
communicative activity in secondary foreign language classes where students are put
into groups and asked to read a text and then answer a number of questions about it,
then they are regrouped into groups of listeners to tell each other a different story.
Through narration, scaffolding, and collaboration, students can develop their
communicative competence.
According to Qinghong (2009), there are typical and recommended activities
when a teacher decides to use communicative language teaching (CLT) in his / her
class such as group discussion, simulation and role play. For example in role play, a
couple of students exchange ideas and discuss a certain idea proposed by their
teacher or class, and the application of these strategies will help students participate
in class discussion and improve their communicative competence.
2.12 Task-based Language Teaching (TBLT)
Task-based instruction (TBI) is a method of instruction that focuses on making
meaning-centered tasks the central and main tool of teaching. This approach has
many characteristics. First of all, language learning takes place in a naturalistic and
authentic way. Secondly, it does not focus on accuracy, but intervention is important
to support language acquisition by focusing on some linguistic elements. Finally, this
approach uses communicative and meaningful tasks (Ellis, 2003).
2.13 Challenges Facing CLT Implementation
Many studies have been conducted to identify the main challenges language
teacher face when implementing CLT in their classes. Maryslessor, Barasa, and
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Omulando (2012) conducted a study to investigate the challenges teachers face when
implementing CLT in teaching listening and speaking in Kenya. The study revealed
that the major challenges are represented in the time required for preparing
communicative activities, broad curriculum, and formal and standardized exams that
contain a certain type of questions which tests the skills in curriculum only.
Therefore, teachers focus only on teaching students how to pass these exams, and
this negatively affects the implementation of CLT.
Moreover, a study conducted in Bangladesh using a mixed method of
questionnaires and interviews to investigate EFL teachers' perceptions toward CLT
revealed that even though EFL teachers have good understanding of CLT, they still
face a number of challenges that hinder the good adoption and implementation of
CLT. These challenges are teachers, students, educational system, and the approach
itself, i.e., CLT. The study recommended that as long as these four challenges are not
handled well, the adoption and implementation of CLT will not be successful
(Ansarey, 2012).
Furthermore, Aleixo (2003) conducted a study to investigate Brazilian teachers'
perceptions of CLT use. This study showed that CLT implementation is hindered by
two main challenges: the differences among teaching and learning environments and
teachers' level of understanding and awareness of CLT as they are not sufficiently
trained and instructed to properly implement this approach. Therefore, teachers need
to receive further CLT training by attending workshops to familiarize them with CLT
activities and the proper way of its implementation.
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2.14 Misconceptions of CLT
Since the advent of CLT in the 1970s, many misconceptions were associated
with it. First of all, CLT means focusing mainly on meaning while ignoring form;
CLT focuses on communication, it does not completely ignore form (Wu, 2008).
According to Savignon (1972) it is significant to add communicative language
teaching to structure-based teaching because this can help learners better develop
their linguistic knowledge and more importantly communicative competence. Also,
Spada (1997) explained that combining CLT with form-focused instruction can help
learners have a higher level of accuracy which reflects the benefits of having a
combination of focus on meaning and focus on form teaching. Second, some
language teachers believe that CLT does not allow teachers to provide corrective
feedback to their students (Wu, 2008). Brandl (2008) stated that corrective feedback
is an important principle of CLT; feedback does not necessarily mean that teachers
explicitly correct learners' errors; however, they can just draw their students'
attention to their errors using RECAST where the teacher repeats the sentence or
utterance where the error took place correctly to indirectly draw the learner's
attention to his/her error and to avoid explicit error correction.
Moreover, Thompson (1996) identified and discussed a number of
misconceptions. First, CLT does not permit any form of grammar teaching; this is
not completely true as it allows focusing on some advance grammatical structure to
enhance students' knowledge and accuracy. The second misconception is that CLT
focuses on speaking and ignores the other language skills. In CLT, communication
takes place through both speaking and writing activities. Also, learners still have the
opportunity to read a variety of texts, analyze them, and respond to questions about
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these texts. Third, CLT is all about pair work. CLT uses pair or group work to help
learners work collaboratively to solve grammar exercises, and sometimes pairing is
not suitable if the situation does not require it. Finally, when applying CLT, teachers
are expected to do lots of things; however, according to CLT, teachers play the roles
of facilitators to make learning process easier.
2.15 Advantages of CLT
There are six major advantages of applying Communicative Language
Teaching. First of all, this approach creates a setting of real communication. In
addition, CLT provides students with good opportunities to apply what they know
and reveal their knowledge. Furthermore, CLT develops accuracy and fluency in
speaking. This approach also enhances students’ self-confidence, self-esteem, and
self-efficacy. Moreover, CLT provides a great chance to link all the skills together in
one context. Finally, CLT helps students discover and correct their mistakes
(Richards, 2006).

2.16 Summary
This chapter includes a number of studies that have tackled
Communicative Language Teaching (CLT) from different perspectives such as
CLT definition and teachers' perceptions toward the effectiveness of using this
approach. It has also discussed CLT theoretical framework. Most of the
studies that have been conducted to investigate CLT have revealed the positive
impact this approach can have on learners' communicative competence
development. Also, this chapter has briefly discussed language teachers' roles
in CLT, some of the common communicative activities they use in language
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teaching, CLT basic assumptions, challenges facing CLT implementation, and
some of CLT advantages.
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Chapter 3: Methodology
3.1 Introduction
This chapter presents the methodology used in conducting the current study, and
that will include the study's participants, instruments, and procedures. This study was
conducted using a questionnaire to survey English teachers' perceptions toward the
effectiveness of using CLT in teaching grammar at Al Ain public schools, the
activities that English teachers prefer to use when implementing CLT in grammar
classes, and the challenges that they face in CLT implementation.
3.2 Research Questions
This study aims at answering the following three questions:
1. What are English teachers’ perceptions toward the effectiveness of using CLT
in teaching grammar at Al Ain public schools?
2. What activities do English teachers prefer to use in teaching grammar when
implementing CLT?
3. What challenges do English teachers face when implementing CLT in grammar
classes?
3.3 Research Design
This study used a survey design to collect English teachers’ perceptions toward
the effectiveness of using CLT in teaching grammar at Al Ain public schools. In
addition, the same questionnaire was used to collect the data related to the activities
that English teachers prefer to use when implementing CLT in teaching grammar,
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and the challenges that they face in CLT implementation particularly in grammar
classes.
The following steps were followed to analyze the collected data:
1. Frequency analysis which focuses on teachers' demographics in terms of first
language, gender, years of experience, and qualifications.
2. Descriptive statistical analysis which shows the mean, the standard deviation
(SD), and the rank of the questionnaire items in both questions 1 and 2.
3. As for the third research question that is related to the challenges that English
teachers face when implementing CLT, frequency analysis was used to
identify the number of responses for each one of the items.
4. Cronbach's Alpha test which is a tool used to ensure the reliability and
steadiness of the study instrument.
3.4 Sampling Procedures
Before conducting this study, it was important to select a representative sample
from Al Ain public schools. The study sample included 20 schools that have been
randomly selected from the total population of Al Ain public schools. These 20
schools were both male and female schools and belonged to all grade levels. Three
hundred questionnaires were distributed at the randomly selected 20 schools by 15
questionnaires at each one of them. 180 questionnaires were only collected. The
teachers' population was multilingual and multicultural; therefore, selecting a
representative sample was very essential to ensure the success of this study
implementation and guarantee its results' generalizability.

35

3.5 Participants
This study was conducted at 20 of Al Ain public schools to survey English
teachers’ perceptions toward the effectiveness of using CLT in teaching grammar.
These schools were of all grade levels, and they were both male and female schools
in order to have a representative study sample. Three hundred surveys were
distributed to be completed by the English teachers at the participating schools of
which only 180 surveys were collected. The participants were native and non-native
speakers, male and female English teachers with different teaching experiences and
qualifications.
The study collected sample consists of 180 English teachers. The demographics
of the English teachers who participated in this study are shown in the following
tables (3.1), (3.2), (3.3), and (3.4). Most of the teachers who participated in the study
were English teachers whose first language is English (n=102) teachers with a
percentage of (57%), followed by those whose native language is Arabic (n=71)
teachers with a percentage of (39%), and the teachers who speak other languages
were just (n=7) teachers, and they represented only (4%) of the total number of the
participants. For more information, refer to table (3.1).
Table (3.1): Teachers' First Language
Language
English (native speakers)
Arabic (native speakers)
Other languages (Sotho, Turkish,
Spanish, Amazigh, Kurdish, and
Afrikaans)
Total

Frequency
102
71

Percentage (%)
57%
39%

7

4%

180

100%
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The majority of the teachers who participated in the current study were (n= 95)
female teachers with a percentage of (53%); however, the male teachers' percentage
was (47%) (n= 85) teachers. For more information, refer to table (3.2).
Table (3.2): Teachers' Gender Distribution
Gender
Frequency
Percentage (%)
Female
95
53%
Male
85
47%
Total
180
100%
According to table (3.3), the distribution of the teachers who participated in this
study in terms of their years of experience is as follows: most of the teachers who
participated in this study have 6-10 years of experience (n=73) teachers with a
percentage of (41%), followed by those teachers with more than 10 years of
experience, and they were (n= 65) teachers with a percentage of (36%), and finally
the least number of teachers are those between 0 to 5 years of experience, and they
were (n= 42) teachers with a percentage of (23%). For more information, refer to
table (3.3).
Table (3.3): Years of Experience
Years of Experience
Frequency
Percentage (%)
0-5 years
42
23%
6-10 years
73
41%
More than 10 years
65
36%
Total
180
100%
Finally, table (3.4) shows the distribution of the teachers according to their
qualifications which is as follows: the teachers who have BA degree are (n= 109)
teachers with a percentage of (61%), then (n= 65) MA holders with a percentage of
(36%), followed by those teachers with other qualifications such as PhD and
diploma, and they represent 3% (n= 6). For more information, refer to table (3.4).
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Table (3.4): Teachers' Qualifications
Qualifications
BA
MA
Other qualifications (PhD holders
about 4, one diploma and one
specialist)
Total

Frequency
109
65

Percentage (%)
61%
36%

6

3%

180

100%

3.6 Data Collection
The data of this study was collected using a questionnaire. After acquiring a
letter of permission issued by Abu Dhabi Education Council (ADEC) to conduct the
study, the questionnaires were distributed to 20 of Al Ain public schools to be
completed by English teachers. The participants were given a period of two weeks in
order to have sufficient time to complete the questionnaires due to their other
teaching commitments. At the participating schools, English coordinators were
contacted to give them copies of the questionnaire, and they were given a briefing
about the main sections of the questionnaire and its rationale. In addition, data
confidentiality was clearly explained to encourage teachers to participate in the study
especially as their responses will be only used for academic purposes. English
coordinators at the selected schools were contacted to arrange visits to these schools
to collect the distributed and completed questionnaires where 180 only were
collected.
3.7 Study Instruments
This study used a questionnaire that consists of four sections to collect the
required data. These sections were produced and developed to collect the data of this
study about English teachers' perceptions toward the effectiveness of using CLT in
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teaching grammar at Al Ain public schools, the activities they prefer to use, and the
challenges they face when implementing CLT. The four sections were developed
based on the study three main research questions.
Background Information: The first section of the questionnaire includes 4
items about teachers' demographics: their first language, gender, years of experience,
and qualifications. For more information, see appendix (A).
Teachers' Perceptions toward CLT Effectiveness: this section consists of 12
items to investigate English teachers' perceptions toward the effectiveness of using
CLT in teaching grammar at Al Ain public schools. This section was developed
using Likert Scale, i.e., Strongly Agree (5), Agree (4), Neutral (3), Disagree (2), and
Strongly Disagree (1). English teachers were requested to tick the box that best
represents their views toward each one of the 12 statements. For more information,
see appendix (B).
CLT Activities: this section consists of 15 items to investigate the activities
that English teachers prefer to use when implementing CLT. It was also developed
using Likert Scale, i.e., Often (1), Usually (2), Sometimes (3), Rarely (2), and Never
(1). Also, a space was provided at the end of section 2 to give the participants the
opportunity to add any other relevant activities they usually use. For more
information, see appendix (C).
Challenges Facing the Effective Use of CLT: this section consists of 10 items
to investigate the challenges that English teachers face when implementing CLT.
This section was developed by listing a number of challenges that English teachers
usually face in CLT implementation. The participants were requested to answer this
section by ticking all the relevant items that they perceive as challenges. Also, a
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space was provided at the end of section 3 to give the participants the opportunity to
add any other challenges they usually face. For more information, see appendix (D).
3.8 Instrument Validity and Reliability
The instrument of this study was developed to investigate English teachers'
perceptions toward the effectiveness of using CLT in teaching grammar at Al Ain
public schools. Before conducting the study and distributing the questionnaire, it was
necessary to validate the survey's content. Therefore, the study's questionnaire was
given to 5 university professors at UAEU along with one academic advisor, and one
English teacher and coordinator at ADEC to review and evaluate it in order to ensure
its content validity. The reviewers suggested the omission of any item that affects the
questionnaire data confidentiality such as the school's name. They have also
requested the deletion of a number of irrelevant items such as "CLT helps teachers in
time management". In addition, it was requested to change the heading of section 2
from "CLT teaching strategies" to "CLT teaching activities" as the items included in
the second section are more activities than strategies. The initial version of the
questionnaire included a free response question at the end; the purpose of that
question was to provide the participants with the opportunity to freely express their
views about CLT implementation in teaching grammar; however, this item was
deleted based on the recommendations provided by the questionnaire's reviewers
because of its ambiguity. The first few versions of the study's questionnaire were
very long and included many irrelevant items. However, after reviewing and refining
those items, the survey was amended to cover the relevant research areas only.
The Cronbach's Alpha value was measured for the 37 items in the questionnaire
to ensure its internal stability. Table (3.5) shows that the Cronbach's alpha value is
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(0.88) which exceeds (0.60), and this value indicates that the study instrument is
stable (Sekaran, 2013). For more information, refer to table (3.5).
Table (3.5): Cronbach's Alpha Value (Questionnaire Stability)
Cronbach's Alpha Value
0.88

Number of Items
37

3.9 Data Analysis
After collecting the data by the study's questionnaire, it was analyzed using
Statistical Package for the Social Sciences (SPSS) to answer the study's three main
questions through providing the required data. This analysis aimed at measuring
English teachers' perceptions toward the effectiveness of using CLT in teaching
grammar, the activities they prefer to use, and the challenges they face in CLT
implementation. As for this study, Mean, Standard Deviation (SD), and Rank values
were calculated for all the items in both sections 1 and 2 in the questionnaire;
however, frequency of responses was calculated to the items in the question related
to the challenges. The tables provided in chapter 4 present the results and values of
this analysis.
3.10 Ethical Considerations
During conducting this study, several ethical considerations were taken into
account. First of all, the participants should not be harmed in any way whether
mentally, physically, or socially because of their participation in this study. This was
explained to the participants during the questionnaire distribution stage, and it was
stated that no personal information will be revealed to anybody or for any reason.
Secondly, the survey's purpose, duration, and procedures were clearly explained to
all the participants, and they were also informed that their participation is voluntary,
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so they may accept or decline participation if they wish. These two points were
highlighted to facilitate the conduct of this study and increase the participants'
interaction and cooperation.
3.11 Summary
This chapter briefly sheds light on the methodology used in the implementation
of this study by presenting the research design, participants, sampling procedures,
data collection process, brief description of the study instrument, data analysis
procedures, and some of the ethical considerations the researcher took into account
during conducting this study.
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Chapter 4 : Results
4.1 Introduction
This chapter presents the results of the data that was collected using the study's
questionnaire to provide adequate answers to the study's questions concerning
English teachers' perceptions toward the effectiveness of using CLT in teaching
grammar at Al Ain public schools. As for the study's results, they will be categorized
and presented according to the three main research questions that cover the following
areas:

English

teachers'

perceptions

toward

the

effectiveness

of

using

Communicative Language Teaching (CLT) in teaching grammar at Al Ain public
schools, the communicative activities that English teachers prefer to use when
implementing CLT, and the challenges those teachers face when using CLT
respectively. The mean, standard deviation (SD), and rank of the collected data are
presented in this chapter to provide a better understanding of the results of both
questions 1 and 2; in addition to presenting the frequency of responses of the third
question items.
Sekaran (2013) stated that there is a scale for questionnaire analysis, and that
scale is divided into three sub-scales: the first one is from 1 to 2.33 which represents
a weak agreement, the second scale is from 2.34 to 3.66 which represents a good
agreement, and finally the third scale which is from 3.67 to 5, and this value
represents a strong agreement.
4.2 English Teachers' Perceptions toward CLT Effectiveness
The study questionnaire included 12 items in the first research question about
English teachers' perceptions toward the effectiveness of using CLT in teaching
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grammar at Al Ain public schools, and how can that particular aspect support the
implementation of CLT in teaching grammar. The purpose of including these items is
to measure the level of English teachers' agreement and satisfaction with the
effectiveness of CLT in teaching grammar at Al Ain public schools.
Table (4.1) shows the overall mean of the items related to English teachers'
perceptions toward the effectiveness of using CLT in teaching grammar (M= 3.83).
Also, the total of standard deviation values (SD= 0.56) represents an ordinary value
and indicates a conflict in the participants' responses (M= 3.83, SD= 0.56). As for the
mean values of the other items, they are all satisfactory where the highest value is for
this item “CLT helps students use grammatical rules in speaking and writing” (M=
4.00, SD= 0.75). Similarly, the mean of this item "CLT helps students improve their
communicative abilities" is also high (M= 3.96, SD= 0.84). In addition, many
teachers manifested good agreement with the following item "CLT helps teachers
assess students' understanding of grammar rules" (M= 3.88, SD= 0.75). However, the
least mean value is for this item "CLT helps students obtain higher scores in
grammar exams" (M=3.59, SD= 0.87). In addition, table (4.1) shows the rank of each
item in the first question.
In general, table (4.1) includes the results of the teachers' perceptions toward the
effectiveness of using CLT in teaching grammar. The highest mean value is for
“CLT helps students use grammatical rules in speaking and writing” where the
recorded mean value is (M= 4.00); however, the least mean value is for "CLT helps
students obtain higher scores in grammar exams" where the obtained mean value is
(M= 3.59). For more information, refer to table (4.1) below.
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Table (4.1): English Teachers' Perceptions toward CLT Effectiveness

10

Statements
helps students use grammatical rules in speaking
and writing.
helps students improve their communicative
abilities.
turns grammar into a more practical and
interactive subject.
helps teachers explain grammar lessons
effectively.
helps teachers assess students' understanding of
grammar rules.
improves students' fluency.
helps teachers meet students' different grammar
learning needs.
enhances cooperative learning in grammar
classes.
provides students with a suitable learning
environment to better understand grammar.
helps students learn grammar rules inductively

11

can be easily applied in teaching grammar.

3.72

0.86

9

12

helps students obtain higher scores in grammar
exams.

3.59

0.87

10

3.83

0.56

6

1
2
3
4
5
6
7
8
9

Average Mean and SD

Mean

SD

Rank

4.00

0.75

1

3.96

0.84

2

3.92

0.88

3

3.92

0.80

3

3.88

0.75

4

3.84

0.87

5

3.83

0.71

6

3.79

0.84

7

3.77

0.81

8

3.72

0.86

9

4.3 CLT Activities
The second question focuses on the activities that English teachers prefer to use
when implementing CLT in teaching grammar, and how can that support the idea of
CLT implementation in grammar classes at Al Ain public schools. Table (4.2) shows
English teachers' level of agreement and satisfaction with these communicative
activities.
Table (4.2) shows the overall mean of all the items related to the communicative
activities that English teachers prefer to use in teaching grammar when implementing
CLT which is (M= 3.69) for all the second question items. In addition, the total of
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standard deviation values is (SD= 0.56) which represents an ordinary value and
indicates a conflict in the participants' responses (M= 3.69, SD= 0.56). All the mean
values are satisfactory where the highest value is for "Sentence writing applying a
grammatical rule" (M= 3.99, SD= 0.90). In addition, the mean value of "Describing
people, places, or things" is (M=3.89, SD=0.95). On the other hand, some other
items' mean values were low. For example, the mean value of "Listening to dialogs
that focus on certain grammatical rules" is (M= 3.40, SD= 1.11). However, the least
recorded mean value is for "Interviews" (M= 3.30, SD= 1.04). In addition, table
(4.2) shows the rank of each item in the second question.
Overall, table (4.2) shows the activities that English teachers use when
implementing CLT in their grammar classes. The highest mean value is "Sentence
writing applying a grammatical rule" (M= 3.99); however, the least mean value is
"Interviews" (M= 3.30). For more information, refer to table (4.2) below.
As for the second part of section (2) in the questionnaire, the participants gave
different answers when they were asked about the other activities they usually use
when teaching grammar using CLT. For example, English teachers usually use
public speaking, short conversations that include communicative situations, short
story writing, sentence building, writing sentences using a specific tense, theatre
activities, debates and open discussions, presentations, and improvisation etc..
Table (4.2): CLT Activities
1
2
3
4
5
6

Statement
Sentence writing applying a grammatical rule
Describing people, places, or things
Speaking about personal experiences
Task-completion activities
Asking & answering questions spontaneously
Reading texts that focus on certain grammatical
rules

Mean
3.99
3.89
3.87
3.85
3.84

SD
0.90
0.95
0.89
0.82
0.98

Rank
1
2
3
4
5

3.76

0.92

6
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7
8
9

Information-gap activities
Opinion sharing activities
Information-gathering activities

3.74
3.72
3.68

0.89
0.94
0.92

7
8
9

10

Tasks, such as project-based tasks

3.67

0.89

10

11

Information-transfer activities

0.90

11

12

Role playing

3.52

0.90

12

13

Jig-saw activities
Listening to dialogs that focus on certain
grammatical rules
Interviews

3.44

0.97

13

3.40

1.11

14

3.30

1.04

15

3.69

0.56

8

14
15

Average Mean and SD

3.60

4.4 Challenges Facing CLT Implementation
The third research question investigates the challenges that English teachers
face when implementing CLT in teaching grammar at Al Ain public schools, and
how can that particular aspect affect the issue of using CLT in grammar classes
effectively. Table (4.3) shows the frequency of teachers' responses to the items in the
third question. According to the results given in table (4.3), "Students' low English
proficiency, especially in grammar" is the most common challenge as (n=171)
teachers have considered this item as a challenge that hinders their efforts when
applying CLT in grammar classes. Additionally, "large classes" is another common
challenge English teachers face (n= 126). Moreover, according to the participants,
"heavy teaching workload" is another challenge that limits the effective use of CLT
in grammar classes (n= 120). However, only (n= 71) teachers perceived "Lack of
appreciation for communicative activities" as a challenge that faces the effective use
of CLT in teaching grammar. The least number of responses was to the item related
to professional development "Lack of professional development sessions" (n= 52).
For more information, refer to table (4.3).
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As for the second part of section (3) in the questionnaire, the participants gave
different answers when they were asked about the challenges they usually face in
CLT implementation. According to the answers, the main challenges the participants
face are the following: curriculum change, not having a dedicated classroom for
English to keep all teaching resources in the same place, large classes (too many
students), lack of experience, students with learning disabilities, the noise that
happens when many students talk to each other, lack of interest in grammar lessons
because this part is no longer included in exams, grammar books with traditional
approaches, students' tendency to learn grammar separately not integrated with other
skills, and learners' perceptions toward grammar as a boring subject.
Table (4.3): Challenges Facing CLT Implementation
Statement
1
2
3
4
5
6
7
8
9
10

Students' low English proficiency,
especially in grammar
Large classes
Heavy teaching workload
Resistance to class participation: some
students tend not to participate
Insufficient communicative grammar
exercises included in the textbooks
Time spent to prepare communicative
activities
Difficulty in assessing grammar
communicatively
Lack of authentic / appropriate teaching
materials and resources
Lack of appreciation for communicative
activities
Lack of professional development
sessions
Average of Responses

Frequency of
Responses

Rank

171

1

126
120

2
3

107

4

92

5

85

6

77

7

74

8

71

9

52

10

97.5

5.5
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4.5 Summary
This chapter presents the results of the data that was collected by the study's
questionnaire. The results are presented in this chapter according to the research
three main areas: English teachers' perceptions of implementing CLT in teaching
grammar, the communicative activities that they prefer to use, and the challenges
they face respectively. As for teachers' perceptions, the mean values of all the items
are generally satisfactory where the highest value is (M= 4.00) for the item related to
the effective role that the use of CLT can play in helping students use grammatical
rules in speaking and writing; however, the least mean value is (M= 3.59) for " CLT
helps students obtain higher scores in grammar exams". The recorded mean values of
the second question items are also satisfactory as the highest value is (M= 3.99) for
"Sentence writing applying a grammatical rule", whereas the least mean value is (M=
3.30) for "Interviews". Finally, the results of question number (3) varied where the
highest frequency of responses was " Students' low English proficiency, especially in
grammar" (n= 171); however, the least frequency was (n= 52) "Lack of professional
development sessions".
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Chapter 5: Discussion
5.1 Introduction
The main aim of conducting this study is to investigate English language
teachers' perceptions toward the effectiveness of using Communicative Language
Teaching (CLT) in teaching grammar at Al Ain public schools. In order to answer
the study's three main questions, a questionnaire was developed and distributed at the
participating schools to collect the required data. The collected data was analyzed
using SPSS to find the mean, the standard deviation (SD), and the rank of all the
items in questions 1 and 2; in addition to find the frequency of responses for the
items in question number 3. This chapter presents the discussion of the study's results
and findings. Also, this chapter compares the results of the current study with some
other studies that have already been conducted to investigate the same topic to add
more credibility to the results of this study. Finally, this chapter presents some
recommendations to be adopted as well as implications for further research.
5.2 English Teachers' Perceptions toward CLT Effectiveness
The first research question is about English teachers' perceptions toward the
effectiveness of using CLT in grammar classes. The analysis of the teacher's
responses to the items of this question revealed that the overall mean value of the
items in the first question is (M= 3.83) which is an acceptable value. Therefore, it
can be concluded that the teachers who participated in this study demonstrated a
good agreement with all the items. In addition, the total of the standard deviation
values reflects an ordinary value and shows the conflict among the participants'
responses. All mean values are satisfactory where the highest value is (M= 4.00) for
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"CLT helps students use grammatical rules in speaking and writing", and this value
reflects that the teachers who participated in the study strongly agree with the idea
that the implementation of CLT in teaching grammar can help students use
grammatical rules in speaking and writing better. On the other hand, the least mean
value is (M= 3.59) for "CLT helps students obtain higher scores in grammar exams"
which means that the participants showed a good agreement with this item. In
general, it can be concluded that teachers' perceptions toward the statements in the
first question were positive; therefore, the participants are satisfied with the
effectiveness of using CLT in teaching grammar at Al Ain public schools.
This study agreed with a large number of the previous studies that were
conducted to investigate similar topics related to CLT. The results of this study agree
with the findings of Al Shara’h, Abu Nabaah, AlKhzouz's study (2011) which
revealed that EFL Jordanian teachers showed positive perceptions toward the use of
CLT particularly in evaluation. In addition, the current study agrees with the results
of Chang's study (2011) that was conducted at a Taiwanese College to investigate
EFL teachers' attitudes toward CLT; Chang's study concluded that the participants
agree with the main principles of CLT, and they apply these principles in their
teaching practices. Moreover, the results of this study agreed with Jafari, Shokrpour,
and Gutterman's study (2015) that was conducted to investigate Iranian high school
teachers' perceptions toward the use of CLT, and the results of this study revealed
that Iranian high school teachers have positive perceptions toward the use of CLT.
Furthermore, this study's findings matched with the results found by Badilla and
Chacon's study (2013) that was conducted to investigate the advantages of CLT
implementation in grammar classes; their study revealed that CLT helps English
teachers present their grammar classes in a better way when CLT is properly
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implemented. Moreover, Eltantawi's (2012) study revealed that EFL university
teachers in the UAE have positive perceptions toward grammar teaching which is
similar to the results of the current study as the majority of the participants indicated
in their responses the role grammar can play in developing learners' language skills.
However, some other studies have not fully agreed with the results of this study.
For example, a qualitative study was conducted to investigate secondary level
English teachers' perceptions toward the use of CLT in language teaching in
Bangladesh; the results of this study revealed that the participants were not in favor
of CLT (Hossen, 2008). Also, the results of El-Kelani's study (2011) were different
from this study's results, El-Kelani's study aimed at investigating the perceptions of
EFL teachers toward the implementation of CLT in Kingdom of Saudi Arabia's
public and private schools. The results showed that Saudi English teachers at private
schools have more positive perceptions toward CLT than those at public schools.
However, the current study showed that the participants at Al Ain public schools
have positive perceptions of CLT. Finally, what made this study different from the
other studies discussed earlier is the topic it investigated and the context where it was
conducted as the teachers who participated in this study perceived CLT differently
and particularly in grammar classes.
5.3 CLT Activities
The second question focuses on the activities that English teachers prefer to use
when implementing CLT. The analysis of the teachers' responses to the items of this
question revealed that the overall mean of all the items is (M= 3.69), and this
represents an acceptable value. This indicates that the English teachers who
participated in the study showed a good agreement with all the items. In addition,
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the total of standard deviation values reflects an ordinary value, and it shows the
conflict among the participants' responses (SD= 0.56). In addition, all mean values
are satisfactory where the highest value is (M= 3.99) for “Sentence writing applying
a grammatical rule” which means that the teachers strongly agree with using
activities that include writing sentences applying a certain grammatical rule, and they
consider this activity as a useful and effective one in grammar teaching. However,
the least mean value is (M= 3.30) for this item “Interviews”, which means that the
teachers showed a good agreement with this item. Generally, it can be concluded that
teachers' perceptions toward all the statements in the second question were positive;
therefore, they are satisfied with using these activities when applying CLT in their
grammar classes.
The results of this study show that English teachers have positive perceptions
toward CLT activities. According to Ando (2003), public speaking activities such as
Conversation Card Activity (CCA) can play a significant role in developing and
improving students’ communicative competence through communication and
interaction. This study has also revealed that English teachers at Al Ain public
schools are in favor of speaking activities to help their students develop their
communication skills. In addition, Qinghong (2009) identified group activities,
discussion, and role play as some of the communicative activities that language
teachers can use in their classes. In the same context, the current study has revealed
that English teachers at Al Ain schools tend to use similar activities when
implementing CLT.
The activities this study investigated are also similar to the activities discussed
in Richards' book "Communicative Language Teaching Today" (2006). For example,
information-gap activities, jigsaw activities, task completion, information gathering,

53

and information transfer, and opinion sharing. In information-gap activities, students
are provided with a number of activities through which they communicate
information with each other. The results of the current study show that teachers have
positive perceptions toward CLT activities especially the one pertaining writing
sentence using a grammatical rule. In this activity, students practice grammatical
rules in addition to communicate information with each other which turn learning
into a more engaging and authentic activity.
5.4 Challenges Facing CLT Implementation
There are many challenges that face English teachers when they implement
CLT in their grammar classes. The most common challenge that English teachers
face is their students' low English proficiency especially in grammar as the
participants indicated in their responses to the third question (n= 171). This shows
that the majority of the participants perceived this aspect as the main challenge that
makes implementing CLT more difficult to them. In addition, (n= 126) of the
English teachers who responded to the third question believed that large classes is
one of the challenges that hinders CLT effective application in grammar teaching due
to the big number of students studying in the same class. Therefore, teachers find it
difficult to apply communicative activities in their teaching practices and tend to use
traditional ways of grammar teaching. The participants have also perceived the
insufficiency of communicative activities as a challenge because (n= 92) selected
that item as a challenge that faces their efforts in teaching grammar using CLT. This
indicates that grammar books still present grammatical rules in a traditional way
where a short explanation is given to a certain rule followed by a number of practice
exercises with no communicative activities.
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On the other hand, the frequency of participants' responses to the third question
has also shown that (n= 71) teachers have perceived lack of appreciation of
communicative activities as a challenge that faces their efforts to effectively apply
CLT. This indicates that the appreciation of communicative activities is perceived as
a challenge by approximately (39%) of the total number of population. The least
number of responses was given to the item related to lack of professional
development sessions because only (n= 52) perceived that as a challenge that may
affect the effective use of CLT in grammar teaching.
The third research question focuses on the challenges English teachers face
when implementing CLT in grammar classes. The results of this study disagree with
the findings of many previous studies that have identified a number of challenges
that English teachers face when implementing CLT because the current study's
results indicate that the participants strongly disagree with most of the challenges
that hinder CLT implementation in grammar classes. In a study conducted in Kenya,
Maryslessor, Barasa, and Omulando (2012) found out that English teachers face
challenges because of the time required for preparing communicative activities, the
very broad curriculum, and formal and standardized exams that contain a certain type
of questions which assess the skills taught in the curriculum. Moreover, another
study that was conducted in Bangladesh pointed out that the four major challenges
that face CLT successful implementation are teachers, students, educational system,
and the approach itself (Ansarey, 2012). The current study's findings disagree with
Ansarey's study as none of these four challenges have been identified as a major
challenge that face CLT implementation in grammar classes. Also, the results of this
study disagree with the findings of Aleixo's study (2003) that has identified two main
challenges facing CLT implementation represented by the differences among
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teaching and learning environments and teachers' level of understanding and
awareness of CLT. These two challenges were not identified by a large number of
the participating teachers because they do not consider them as challenges. The
previous studies identified a number of challenges English teachers encounter when
implementing CLT in their classes; however, the teachers who participated in this
study strongly disagree with all the challenges given in the questionnaire where the
overall mean value was very low 1.54.
5.5 Recommendations
After conducting this study, analyzing the collected data, and discussing it from
different perspectives, the following recommendations were made to be presented to
the relevant educational authorities and curriculum planners:
1. Based on the positive perceptions English language teachers have toward
implementing CLT in grammar classes, curriculum planners are advised to
officially adopt this approach in teaching grammar at Al Ain public schools
in particular and UAE schools in general by including its principles and
activities in grammar lessons.
2. Communicative Language Teaching (CLT) should be implemented in
teaching grammar at Al Ain public schools because it enhances and facilitates
cooperative learning in grammar classes. This perception changes the way
students look at grammar from a boring subject into a more engaging and
interactive one.
3. English teachers should be encouraged to use CLT in teaching grammatical
rules as that helps their students use those rules in speaking and writing.
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4. Al Ain public schools should raise their teachers' awareness of CLT
implementation to help the teachers apply CLT properly and effectively. This
can happen by providing those teachers with a training program that includes
a number of workshops about CLT principles and implementation. This also
aims at improving teachers' existing knowledge of CLT through providing
them with more CLT activities, techniques, and strategies to apply them in
their classes.
5. Al Ain public schools should encourage their teachers to use "writing
sentences using a certain grammatical rule" when implementing CLT in their
grammar classes because most of the teachers consider this activity as an
effective and productive one as per the study's results.
6. English teachers should work on improving their students' proficiency in
English in general and in grammar in particular in order to facilitate their
learning and CLT implementation.
7. Al Ain public schools should provide their teachers with whatever they need
such as materials, resources, and books to successfully implement CLT in
their grammar classes.
8. English teachers should have less teaching periods to enable them to have
sufficient time to prepare communicative activities. The number of students
should also be less to help teachers apply effective communicative teaching
activities.
5.6 Limitations of the Study
Although the current study has achieved its main objectives, there were some
limitations in the implementation of the study. First of all, due to time limitations, the
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study was conducted on 300 English teachers only by distributing questionnaires;
however, 180 questionnaires were collected only. Therefore, this might have affected
the study's level of generalizability because it should have involved more English
teachers participating in it. Also, teachers' large workload might have affected the
level and the amount of their contributions to the study because they probably could
not have sufficient time to complete the study's questionnaire. Moreover, this study
was conducted at Al Ain public schools only, so that may affect the generalizability
of this study's results as its scope was limited to Al Ain public schools only. Finally,
some teachers were unable to complete the study's questionnaire due to lack of
knowledge about CLT.
5.7 Recommendations for Further Studies
Based on the findings of this study, it is recommended to conduct a number of
additional studies to further investigate the implementation of CLT in teaching
grammar:
1. The current study is a quantitative study that investigated English teachers'
perceptions toward the effectiveness of using CLT in teaching grammar at Al
Ain public schools. Other future studies can be conducted to investigate the
relationship between teachers' first language, gender, years of experience, and
educational qualifications and their perceptions toward CLT through having
interviews with them.
2. Further experimental studies can be conducted to investigate the effect CLT
can have on students' performance in English grammar.
3. This study identified English teachers' perceptions toward the effectiveness of
using CLT in teaching grammar, the activities English teachers use when
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implementing CLT, and the challenges they face in CLT implementation in
grammar classes at Al Ain public schools. This study was specifically
conducted in Al Ain City, and this affects the level of its results
generalizability. Therefore, additional studies can be conducted to further
investigate the use of CLT in other cities in the UAE to make the results more
accurate and generalizable. Studies in other Arab countries are also required
to investigate CLT implementation in other educational contexts.
4. This study used a quantitative methodology to collect the required
information. Further studies can use qualitative methodology to collect more
data and better understand the topic.

5.8 Conclusion
This study aimed at investigating English teachers' perceptions toward the
effectiveness of using Communicative Language Teaching (CLT) in teaching
grammar at Al Ain public schools. CLT use in teaching grammar at Al Ain public
schools was investigated through looking at three relevant key areas: teachers'
perceptions toward this approach, the activities they use, and the challenges they
encounter in CLT implementation. In order to achieve the study's three main
objectives and meet its requirements, a questionnaire covering the study's three main
areas was developed to gather the required data from the participants.
After analyzing the collected data using SPSS, the results revealed that English
teachers at Al Ain public schools are in favor of CLT use in teaching grammar
especially as the majority of them believe that CLT helps learners use grammar in
speaking and writing; in addition, the majority of the participants believe that CLT
plays a significant role in developing and improving students' communicative
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competence. However, the teachers who participated in this study did not fully agree
with the role CLT can play to help students learn grammar rules inductively and
obtain higher scores in grammar exams.
English teachers use a variety of activities when implementing CLT in their
grammar classes. According to the results of this study, English teachers prefer to use
sentence writing applying a grammatical rule in their grammar classes when
implementing CLT; moreover, the participants showed their preference toward using
activities that involve describing people, places, or objects. On the contrary, the
participants showed less agreement with some other activities such as informationgathering activities and project-based tasks and assignments.
The third question in this study aimed at identifying the main challenges that
English teachers face when implementing CLT at Al Ain public schools. The results
showed that the teachers have perceived students' low English proficiency, large
classes, and heavy teaching load as the most common challenges according to the
frequency of their responses. This requires schools to find solutions to these
challenges to mitigate their impact on teachers' efforts to implement CLT in grammar
classes.
The results of this study provide educators and curriculum planners and
developers with a sort of guidance in CLT implementation. First of all, this study
identified English teachers' perceptions toward CLT use in grammar teaching. This
identification can effectively contribute to help stakeholders take decisions regarding
the adoption and implementation of CLT depending on the fact that teachers'
perceptions play a pivotal role in the success of any approach or method adoption. In
addition, highlighting the key activities English teachers use in their grammar classes
can help curriculum planners, designers, and developers better select the
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communicative activities they intend to include in grammar syllabi because the
proper selection of such activities can clearly affect students' performance in
grammar positively. Finally, the contribution of this study in identifying the
challenges facing CLT implementation is one of this study's important outcomes
because this can help in designing programs and producing plans that specifically
tackle these challenges to ease CLT implementation in language classes in general
and in grammar classes in particular in the future. To sum up the main findings of
this study, the participants have generally shown positive perceptions toward CLT
use and its relevant activities; however, they did not fully agree with the challenges
associated to its implementation.
This study was conducted at Al Ain public schools to investigate CLT use from
three main perspectives: teachers' perceptions, CLT activities, and CLT
implementation challenges. However, it leaves the door open for further
investigation of CLT in other contexts and from different perspectives such the ways
these challenges can be tackled and the relationship between teachers' qualifications,
years of teaching experience, and first language and their perceptions toward CLT.
Furthermore, additional qualitative studies may be required to deeply investigate this
approach through conducting interviews with teachers and practitioners to identify
their understanding and perceptions toward this approach in detail.
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Appendix A
Teachers’ Perceptions toward the Effectiveness of Using Communicative
Language Approach (CLT) in Teaching Grammar at Al Ain Public Schools
The purpose of this survey is to explore English language teachers' perceptions
at Al Ain Public Schools toward the Effectiveness of Using Communicative
Language Teaching (CLT) in grammar classes. All data collected by this
questionnaire will be confidential and will only be used for research purposes.
TEACHER'S FIRST LANGUAGE: ☐ English
GENDER:

☐ Male

☐ Arabic

☐ Other ______

☐ Female

YEARS OF TEACHING EXPERIENCE:

☐ 0-5 Years

☐ 6-10 Years

☐ More than 10 Years
QUALIFICATIONS:

☐ Bachelor

☐ MA

☐ Other _________

67

Appendix B

1.
2.

helps teachers explain grammar lessons
effectively.
helps teachers meet students' different
grammar learning needs.

Disagree
Strongly
Disagree

Communicative Language Teaching (CLT)

Neutral

No.

Agree

Statements

Strongly
Agree

Please circle the number that best represents your view.

5

4

3

2

1

5

4

3

2

1

3.

helps teachers assess students' understanding
of grammar rules.

5

4

3

2

1

4.

can be easily applied in teaching grammar.

5

4

3

2

1

5.

provides students with a suitable learning
environment to better understand grammar.

5

4

3

2

1

6.

improves students' fluency.

5

4

3

2

1

5

4

3

2

1

5

4

3

2

1

5

4

3

2

1

5

4

3

2

1

5

4

3

2

1

5

4

3

2

1

helps students learn grammar rules
inductively.
helps students improve their communicative
8.
abilities.
turns grammar into a more practical and
9.
interactive subject.
helps students use grammatical rules in
10.
speaking and writing.
helps students obtain higher scores in
11.
grammar exams.
enhances cooperative learning in grammar
12.
classes.
7.
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1.
2.
3.
4.
5.
6.
7.
8.
9.
10.

Never

Rarely

Sometimes

I use the following activities when teaching
grammar using CLT

Usually

No.

Often

Appendix C

Information-gap activities
5
4
3
2
1
Information-transfer activities
5
4
3
2
1
Jig-saw activities
5
4
3
2
1
Task-completion activities
5
4
3
2
1
Information-gathering activities
5
4
3
2
1
Opinion sharing activities
5
4
3
2
1
Speaking about personal experiences
5
4
3
2
1
Interviews
5
4
3
2
1
Describing people, places, or things
5
4
3
2
1
Sentence writing applying a grammatical
5
4
3
2
1
rule
11. Role playing
5
4
3
2
1
12. Asking & answering questions
5
4
3
2
1
spontaneously
13. Tasks, such as project-based tasks
5
4
3
2
1
14. Listening to dialogs that focus on certain
5
4
3
2
1
grammatical rules
15. Reading texts that focus on certain
5
4
3
2
1
grammatical rules
Other Activities (Please Specify):
___________________________________________________________________
___________________________________________________________________

[
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Appendix D
Please put a tick (✔) next to all the relevant challenges that you may face when
using CLT to teach grammar.
1) ☐ Students' low English proficiency, especially in grammar
2) ☐ Resistance to class participation: some students tend not to participate
3) ☐ Insufficient communicative grammar exercises included in the textbooks
4) ☐ Time spent to prepare communicative activities
5) ☐ Lack of professional development sessions
6) ☐ Lack of authentic / appropriate teaching materials and resources
7) ☐ Lack of appreciation for communicative activities
8) ☐ Difficulty in assessing grammar communicatively
9) ☐ Large classes
10)☐ Heavy teaching workload

- Other challenges (please specify):
____________________________________________________________________
____________________________________________________________________

